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1 The third edition of Instructional Design Com-
petencies: The Standards presents a revised and in-
ternationally validated set of professional
competencies for instructional designers. This
2000 list is a timely update of the competencies
that were previously published by the Interna-
tional Board of Standards for Training, Perfor-
mance, and Instruction (IBSTPI) in 1986. Itisa
welcome addition to the growing library of com-
petency documents pertaining to instructional
systems design and performance technology.

I must confess that in the late 1970s, when
Barry Bratton and Ken Silber were beginning to
promote the development of competencies for
defining our field and certifying academic and
training programs, | was more than a little skep-
tical because of the complexity and diversity of
skills in this field, not to mention its immaturity
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and rate of growth. However, circumstances
and people change, and quite some time ago |
became fully convinced of the value of com-
petency development for several purposes.
These include charting the development of our
field, comparing graduate programs as well as
nonschool-based training programs, developing
and assessing curricula, and assessing student
accomplishment, all of which are consistent with
the purposes listed in this edition of Instructional
Design (ID) Competencies. We are doing many of
these things here at Florida State University, and
I know there are other graduate programs that
have also become more competency based.

However, the potential use of the competen-
cies by a certifying board to accredit education
and training programs in this field is a different
matter. | still am not convinced this would be a
fruitful effort. The authors of ID Competencies in-
clude a brief but excellent discussion of the is-
sues surrounding this prospect (pp. 103-104),
but they do not advocate for or against it. | am in
agreement with this “nonposition.” It may be-
come feasible in the future, but does not appear
to be at this time.

The new ID Competencies has several notable
features. First is a shift from a “journeyman”
focus to a distinction between essential and ad-
vanced competencies. The earlier edition at-
tempted to identify the basic set of competencies
that all experienced instructional designers
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should possess. The present distinction, between
essential skills that apply to all instructional
designers and advanced skills, is useful.

Second, this edition has two new domains of
competencies that are highly relevant and im-
portant to the development of our field. They are
“Professional Foundations” and “Implementa-
tion and Management.”

Another notable feature in this edition is the
useful discussions of how the competencies can
be used by different audiences, such as practic-
ing designers, design managers, academics, and
professional development suppliers. It also
describes the subsets of competencies that might
be appropriate for specialists who have only
limited involvement with instructional design.
These include analysts, evaluators, e-learning
specialists, and project management specialists.

The book is divided into two major parts and
a set of appendixes. Part I, which will probably
be the most heavily used portion by most
readers, contains five chapters covering history
and assumptions pertaining to the competen-
cies, a presentation and discussion of the com-
petencies, and discussions of their use by people
in various roles and specialties. Part Il presents
the validation research on the current set of com-
petencies. The appendixes include the earlier list
of competencies, a glossary, ethical considera-
tions, and a list of organizations that par-
ticipated in the competency validation study.

The first chapter, “Instructional Design Com-
petence,” provides an overview of changes in
the field since the first edition was published in
1986. The authors observe that the pre-
ponderance of practice since that time has oc-
curred in the private sector. The younger
generations of professionals in this field may not
know otherwise, but prior to that time, most of
the work in developing and applying the prac-
tices of this field was in academic and military
settings.

This chapter also contains a good description
of the uses of the competencies and how they are
grounded in the IBSTPI competency model. This
model illustrates the relationships among the
competencies and various inputs such as job be-
haviors, accepted standards, values and ethics,
and future vision. The textual description of the
model is clear, but the diagram of it (p. 33) is a

ETR&D, Vol. 49, No. 4

bit confusing because it has boxes with inputs
but no outputs, and does not illustrate all of the
relationships.

One of the more interesting and useful parts
of Chapter 1 is a list of 10 assumptions that cover
a variety of points concerning roles, breadth of
applicability, and expectations for levels of per-
formance. Some also illustrate newly established
functions. For example, Assumption 4 states that
instructional design no longer focuses primarily
on the outputs of instructional design, that is, in-
structional products, but on results. In the
authors’ words, “Instructional design is most
commonly seen as resulting in transfer of train-
ing and organizational performance improve-
ment” (p. 39). This is in keeping with traditional
systems models of instructional design, but calls
attention to the systemic aspects of the process.
If one system, such as instructional design, is not
effectively integrated via results with other sys-
tems then its benefits will not endure.

There are 23 instructional design competen-
cies in the updated list and each has a subor-
dinate list of performance statements. The entire
set of competencies and 122 performance state-
ments are divided into four general domains:

@ Professional Foundations

@ Planning and Analysis

Design and Development

Implementation and Management

The entire set is presented without elabora-
tion in Chapter 2 and repeated with elaboration
in Chapter 3, which is a discussion and analysis
of the competencies. It is not clear why Chapter
2 is necessary, given that the same information is
repeated in toto in Chapter 3 and that both are
short chapters. There is some benefit to having
the competency list without elaboration, but that
could easily go into an appendix.

The discussions in Chapter 3 range from
clarification of the rationale for a given com-
petency through explanations of what is meant
by it to admonitions concerning activities for
which designers should assume responsibility.
The utility of these discussions varies widely.
For example, the discussions of Competencies 2,
3, and 4, in the newly added and important
domain covering professional development and
development of the profession, remind us that
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we are members of a defined and growing
profession, not just technical practitioners. Fur-
thermore, the discussion encourages us to accept
responsibility for contributing to our profession
and our personal development. | believe this is
extremely useful and important. However, the
discussion of Competency 1, which pertains to
communication skills, contains two full para-
graphs explaining that communication skills are
important for instructional designers, a point
that is so clearly evident that it hardly requires
so much attention. However, | expect these dis-
cussions will be useful for most readers, espe-
cially those who are using this book as an
introduction to their understanding of the field.

This edition of the ID Competencies does not
include concrete examples of anchoring be-
haviors that illustrate the performances. This
feature was in the earlier edition and is in most
other competency books, but was omitted from
this edition. It would be helpful if the authors
had discussed this issue and why they made the
change. Certainly, the present volume is more
succinct and easier to use than the earlier edi-
tions, which is a plus.

A notable addition to the competencies is the
section on implementation and management.
This is critical because few development projects
are conducted by individuals working in rela-
tive isolation from a team. All but a few of the
competencies in this section are designated as
“advanced.” While these designations are
based on the validation research conducted by
IBSTPI, 1 am surprised that more of the com-
petencies and performances in this section are
not designated as “essential.” Perhaps this will
change in the next edition, as the responsibilities
of instructional designers continue to grow.

Chapters 4 and 5 contain highly useful dis-
cussions of how various persons might use the
competencies. Chapter 4 discusses their use by
design practitioners for benchmarking, by
design managers in support of human resource
functions and project management, by
academics for curriculum development, and by
suppliers (consultants) for their professional
development. There is also a discussion of the
potential use of the competencies for profes-
sional certification. The authors provide a
detailed and fair discussion of the issues, but do
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not take a position or either advocacy or dis-
suasion.

Chapter 5 focuses on the potential use of the
competencies by specialists. For each of four
categories of specialist (analysts, evaluators, e-
learning specialists, and project managers), the
authors provide recommendations as to which
competencies might be the most appropriate to
include in each specialization. A convenient set
of matrices that list the competencies recom-
mended for each role, together with discussion,
is included.

Part Il of the book is useful for those who
want to use the competencies in a rigorous man-
ner in support of curriculum development and
job descriptions, or who want to conduct similar
research. This part of the book contains a
detailed presentation of the research in support
of the competencies, including reviews of re-
lated research, a validation survey with an inter-
national sample of instructional designers, and a
final review by the IBSTPI Board of Directors.
This provides a broad base of empirical support
based on self-report data and expert judgment.

Although it would be expensive, perhaps
some or all of the competencies could be
validated against actual performance if it were
perceived in the future to be cost beneficial.

In many books the appendix pages never get
their edges soiled or become dog-eared. | doubt
that will be the case with this book. There are
several useful inclusions in the appendixes. The
list of 1986 competencies, the glossary and refer-
ence list, and the IBSTPI code of ethical stand-
ards will certainly be useful to us as we continue
our competency development and assessment
processes here at Florida State, and | predict that
others will also turn to them.

Overall, this is a succinct, timely, and
relevant book that is a positive contribution to
the continuing development of our field. It is
pleasurable to be able to get specific information
(the wheat) without having to tromp through
pages of unnecessary elaborations and reports
(the chaff). The clarity and appropriateness of
the competencies and performance statements
illustrate the tremendous amount of work that
went into the competency development and
review processes.

Even though it would have reduced the suc-




110

cinctness of the book, | would like to have seen
more behavioral anchors for the competencies,
or at least a rationale for not including them.
Also, | found it odd that there was no discussion
of the relationship between these competencies
and the growing emphasis in our field on perfor-
mance technology. There are a few references to
performance technology and being able to
prescribe noninstructional solutions to perfor-
mance problems, but there is no actual discus-
sion of the concept of performance technology,
its role in our field, and how it relates to the
revised instructional design competencies. |
believe this would have been an appropriate
and useful thing to do.

The overall quality and utility of Instructional
Design Competencies: The Standards is excellent,
and we will certainly use it here at Florida State.
We have moved from a traditional comprehen-
sive exam based on a set of thematic papers to
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the development and presentation of competen-
cy-based portfolios by our students. We have
found this to be extremely useful for our pro-
gram development and for the students’ profes-
sional development. We will compare the
current IBSTPI list to our list, which was derived
from the 1986 list, a prepublication version of
the current list, and other sources. This book will
help us in our efforts to strengthen our cur-
riculum continuously, based on inputs such as
these competencies and our own view of how
the field is or should be developing. Without
hesitation, | recommend this book be purchased
and used by both individuals and organizations
in the instructional design and related fields. []

John M. Keller is Professor of Instructional Systems
and Educational Psychology at Florida State
University.




